M NUTES
Washi ngton-M crosoft Partners in Learning Project
Decenber 8-9, 2004
Seattle Marriott Waterfront

Lunch and introductions. Ms. Rettew and Ms. Broom called the neeting to
order at 1:00 p.m

Roll Call: Menbers Present Menber s Absent
Wlnma J. Alkire Judy Hart nmann
Allen Allen Rut a Fanni ng
M chael Allen Senat or Jeanne- Kohl Wl | es
| dal i a Apodaca Rep. Phyllis Cuttierez-Kenney
Stacey Ell nore
Denny Heck
Li sa Hol mes
Anne Houst on- Rogers O hers Present
Chi p Ki nbal | Judy Mar grat h- Huge
Gary Kipp Susan Jeffords
Gary Livingston Stephen T. Kerr
Senat or Rosenmary MAuliffe Shei | a Val enci a
Ji m Meadows M n Li
Laura Pierre-Janes Cap Peck
Desi ree Poi nter-Mace Nancy J. We
Ronn Robi nson Joanne Car ney
Rep. G gi Tal cott LeAnne Robi nson
Jenni fer \Wall ace M chael Henni ger
El |l en Wl f hagen Judy Mtchell
Jenni fer Vranek Leslie Coldstein
Project Co-Chairs Staff Present
Ms. Broom Nancy Coverdel |
Ms. Rettew Patsy Ellis

Ms. Rettew and Ms. Broom thanked everyone for their attendance and
partici pation. Ms. Rettew indicated that nenbers were invited to take
part in this project because of their individual expertise. Ms. Broom
spoke briefly on behalf of Mcrosoft and mentioned those in attendance
are all part of a larger initiative. Goups simlar to this one are
nmeeting across the country. The groups get together on a national
level to help fuel information that the states are interested in. This
is a United States and International project.

Ms. Rettew provided a handout and referenced that the materials can be
| ocated at the website ww. governor.wa. gov/parternship

VWat is the purpose and why is the Governor interested in partnering?
There’s an interest in |looking at how technol ogy is changi ng t eachi ng
and | earning. Washington is one of only six states selected to
participate in this program Each of the states participating has a
different enphasis with unique project goals, but all are expected to
| everage successful changes in teaching and |earning statew de—even
nationally or internationally. This is a public-private partnership.
The focus is on helping pre-service and practicing teachers utilize
nmul tiple technology-rich assessnments for diagnosing individual student
needs that wll be used to drive student-centered instruction. The


http://www.governor.wa.gov/parternship/

project will also focus on linking education standards, expected
| earning outcones, lesson plans, scoring rubrics, classroom based
assessments, and other assessments, including the WASL. W want to make
sure that “at risk” kids are a high priority and that they receive the
benefits of the grant.

Mcrosoft has conmtted to provide up to three mllion dollars to
Washi ngton State. The six public Colleges of Education will be invited
to conpete for a portion of those funds to help pre-service teachers to
develop their expertise in using technol ogy-based tools and
assessments. Funds will also be made available to another entity to
work with at-risk students in a K-12 setting.

Because tinme together is insufficient and constrained, Council Menbers
wer e encouraged, throughout the neeting and afterwards, to take lots of
not es. This includes use the witing boards or any other nethod to
conmuni cate thoughts and ideas and phoning and e-mailing ideas after
t he neeti ng adj our ned.

Council Menber roles were explained as helping to devel op the project
guidelines, the franework for the Request for Gant Proposal. Thi s
framework includes helping teachers and administrators understand the
val ue of using technology in the classroom including how technology is
al ready changi ng the way we teach and | earn.

Ms. Rettew explained that the agreenent to date has already identified
the following project guidelines: help teachers and admnistrators
understand the value of using technology in the classroom change the
way we teach and |earn; conbine pedagogy and technology in innovative
ways in the classroom produce results that other schools, states, and
nations can use; establish a foundation for continued advances in
educati on and technol ogy; denonstrate the use of 21 Century technol ogy
skills; focus on digital inclusion in our schools; include inprovenent
nmeasures for the state’s nost at-risk populations; include teacher
devel opnent plans; and pronote a culture of continuous inprovenent.

The issue of ethical standards was discussed. State enployees
contracting on behalf of the state are to mmintain strict ethical
standards and nmust avoid real or apparent conflicts of interest.
Council Menbers are acting on behalf of the state. After consulting
with attorneys, it was recommended that nenbers be provided with a
handbook and were asked to sign and return the Conflict of Interest and
Confidentiality Statement to either Nancy Coverdell or Patsy ElIlis.
Ms. Rettew asked that participants keep in mnd what conflict of
interest nmeans to them She explained that a school principal
participating on the Council, for exanple, could not apply for a grant
hersel f, but her school district could so long as she did not help the
district in any way. Menbers nust be able to participate in an unbiased
and obj ective manner and nust not divul ge confidential information.

Ms. Rettew stated the group would be shaping the initial framework for
the RFGPs (Request for Gant Proposals) at this neeting. The next
nmeeting will be in Jdynmpia on Friday, January 14, Dbecause the
| egislature will be in session. The Council will go over the first
draft of the RFGP on January 14, 2005. On February 11, 2005, there
will be a public pre-bidders conference — this is the opportunity for
potential grantees to cone and ask questions. Grant request proposals



will be due March 25, 2005. The Council will neet on April 7 and 8
2005, to consider submtted proposals and go through the selection
process.

Council Menbers were asked to consider the exercise of fram ng the RFGP
by visualizing how technology can change teaching and |earning; by
listening and responding to presentations; and by considering five key
guesti ons: VWhat problenms should be addressed? VWat goals are
i mportant to pursue? What deliverables should we expect? What data do
we want collected? Wat strengths already exist that we should build
upon?

Scoring of the proposals was discussed. Only the elenments contained in
the RFGP can subsequently be used to evaluate and score the proposals.
It is critical to think through what elements are needed in the RFGP
OFM has contract experts who reconmmend a standard way to score
proposals - points are allocated for each of three conponents:
techni cal, managenent, and budget. How the Council wants to score the
proposals is sonething to decide. The Council could award grants solely
based on witten proposals or select from the witten proposals and
invite top candidates to present orally.

Council menbers were asked: “How can we provide clear direction to
grant proposers when we are not education and technology experts
oursel ves?” The response was each council participant has expertise in

at |east one, probably nore areas - education, technology, policy or
busi ness. Al menbers are very famliar with what our education
problems are in \Washington. The discussion was concluded by

acknow edgi ng that “education and technology” is an energing field, and
there aren’'t nany experts who fully understand how technology is
changi ng teaching and | earning practi ces.

Included in the background information was the web address where
menbers were advised they could find a brief review related to how
technol ogy can enhance education. A brief overview was provided to set
the stage for subsequent presentations. Technol ogy provides a way to
organi ze information, expand |earning opportunities, change how we
conmuni cate, and make learning a visual experience. A few exanples were
given. Students across the country are collecting local pollution
information and posting it to a shared website. There is technol ogy
al ready developed that allows teachers to know instantly if their
students have understood what they have tried to teach. There are
applications wusing high quality video clips of teachers who then
anal yze the instruction, like a sports team | ooking at a gane. There
are sinulation nodels that allow students to learn how to fly a rocket
ship or to dive to the bottom of the ocean. The Internet has created a
wor | dwi de cl assroom

Ms. Allen, the facilitator, introduced herself and laid the ground
rules for the neeting. She expressed how she would |ike everyone to be
on a first name basis and would like to allow Ms. Broom and Ms. Rettew
to participate in the neeting. M. Allen told the Council Menbers that
their role is to think today and tonmorrow about what to include and
exclude in the Request for Gant Proposals (RFPG. M. Allen stressed
how everyone should participate, give others roomto think, acknow edge
opposing view points graciously, help others by clarifying what was
said and nmmke sure everyone's ideas are heard. She expl ai ned that



Council Menbers are acting as an advisory group. Ms. Allen concluded by
sayi ng she hopes the neeting is enjoyable, energizing and fun.

Ms. Broom Partners in Education program nanager and co-lead on the
project, spoke next. Ms. Broom explained that this is a new way for
M crosoft to work. M crosoft has been active in education for a |ong
tine. Ms. Broom has been with Mcrosoft for 12 years, eight years in

educati on. Mcrosoft’s mission with this public/private partnership
is, through the power of technology, to enable people throughout the
world to realize their full potential. Wrking with educators, policy

nmakers, parents and other partners to provide innovative products,
solutions, and programs to build a rich platform for the 21t Century

| earning and school managenent. M crosoft wants students to realize
their full potential. To reach this goal, Mcrosoft wants to work
together to create a shared vision, identify and help solve the

chal | enges facing educational institutions that are keeping them from
realizing their potential, create relationships and partnerships wth
i nnovators in education and technology, pronote innovative uses of
technol ogy and invest in teacher devel opnent, creating conmunities of
practice, and providing resources that support technology enhancing
teachi ng and | earni ng.

Ms. Broom told the group one of the key reconmendations she and Ms.
Rettew had already nade to the Governor’'s executive staff was the need
for a K-16 education and technol ogy plan. She addressed the need for a
conprehensive and coordinated approach to education and technol ogy
i ssues. Ms. Broom pointed out that there are nany technology savvy
groups here in Wshington working on education including M crosoft,

Boei ng, Washington Mitual, the A len Foundation, and the Bill and
Mel i nda Gates Foundation. She stressed the need for an annual cabi net
level neeting with business heads, the GCovernor, legislators, and

agency heads to create a statew de education and technol ogy vision and
plan and to make sure we are coordinating our resources and efforts.
She emphasi zed the inportant rol e business has to play.

M crosoft is pronmoting digital inclusion. About two years ago M crosoft

had a severe inmage issue. The conpany has been working on product
devel opnent, security issues, and how to partner effectively with the
public sector. Many rmeeting and planning sessions have taken place.

Mcrosoft is facilitating access to technology and contributing to
capacity building so that people can benefit the nobst from digital
medi uns. M. Broom stressed how we need to comunicate why this is an
integral structuring feature of our society.

Ms. Broom provided background information about the Partners in
Learning Program Mcrosoft is a global conpany. It’s an Anerican
conpany doing business overseas. Mcrosoft started the Partners in
Learning Program to devel op progranms and missions that really were nore
beneficial outside of the United States. Economic bases will come from
outside the United States. The conpany decided to focus on conmunity
affairs and education around the world and will now focus on digital
i ncl usi on. Education - partners in learning, formal K-12 education,
community affairs, non-formal after school prograns, and the senior
program Funding is narrowy targeted into this issue with unlinited
potenti al grants. Mcrosoft has nmde a $250 nillion worldw de
i nvest nment . There are 100 people who build private-public
part nershi ps. The conpany wants to share best practices and build a



know edge base. There is a great need for access. In devel opi ng

countries, Mcrosoft can license students at $2.50 a head. In
i ndustrialized countries outside the United States, 25 percent of their
nost di sadvant aged schools get the sane opportunity. M crosoft woul d

like to get to that point in the United States. Ms. Broom expl ai ned
that $3 mllion is available for the Partners in Learning grant in
Washi ngt on and expl ai ned how M crosoft is nmaking these initiatives very
| ocal . In the United States, the Partners in Learning program has $35
mllion and six people focused on this full-tine. A nunber of areas
are being |ooked at including: Teacher/Leader Devel oprment, Curricul um
Assessnent/ Certification, Support and Research.

Ms. Broom explained how the program is working in other states.
Mcrosoft is working with the Governor’s Ofice in five other states as
wel |l as Departments of Education and other najor business partners.
Wio are the five other states and how were they selected? They are
Virginia, Mchigan, New Mexico, Florida and Pennsylvania. The criteria
for selection involved geographical | ocation, a strong governor
committed to education, strong Departnent of Education, and pre-
exi sting relationships. These are five-year public-private partnerships
between the states and Mocrosoft. Focused on providing investnent
funding for innovative solutions that have yet to be developed or
depl oyed by the state due to resource limtations. Looki ng at | ong-
termstrategic investments that yield a sustainable solution.

Ms. Broom explained the uses of the grant noney. The Partners in
Learning program is not intended to be a one-tinme funding for the

purchase of software solutions that are currently avail able. It is an
i nvestment in solutions and innovations that can be |everaged by other
states, even nationally. Funding is also allowed for current
initiatives that are lacking sufficient budget resources. It is not a
predet erm ned grant. Partners in Learning is a collaboration between

Washi ngton State and M crosoft Corporation.

Ms. Broom provided the history of the project in Washington to date. In
Novermber 2003, conversations took place with Governor Locke regarding

Col | eges of Education and at risk comunities. In Decenber—April 2004
a working group was created. In April, Governor Locke made the
deci si on. In My, the MU was signed. In July, we welconed M.
Ret t ew. In Cctober the charter was signed. Ms. Rettew worked on
creating a very diligent charter. An Advisory Council has been created
to help us decide how investnents will be made.

Ms. Broom concluded her remarks by tal king about best practices. Wat
does best practices in the Mcrosoft world nean? It nmeans building a
statewi de student information system What do teachers do when they
get it? It doesn’t nmean anything if you don’t know how to use it.
Teachers need to know how they can access this. We will document the
whole process and put it up on the website, talk about it at
conferences, etc. It’s about public sharing.

Dr. Desiree Pointer Mace, research scholar at the Carnegie Foundation
for the Advancenent of Teaching, gave a presentation on “Learning from
the Wsdom of Practice: New Technol ogies and New Texts for Teacher

Preparation.” She explained that their mission is to change teaching
by changi ng teacher education. This is done by docunmenting and sharing
the wi sdom of practice. She nentioned the inportance of naking



teaching public in whatever ways possible, such as using nmulti-nedia to
capture actual teaching sessions. She discussed sone exenplary
teacher practices captured in the CASTL program and the need for pre-
service teachers to practice evaluating one another’s work while still
in the College of Education classroom Dr. Pointer Mice explained the
need for pre-service teachers to step up to the plate by practicing,
giving, and critiquing oral presentations in order to provide pre-
service teachers with plenty of practice. She nmentioned the need for
students to practice being a student teacher in their own classroom
before getting into a K-12 classroom She provided a video clip
denonstrating effective teaching techniques and discussed the need for
pre-service teachers to use these practice sessions as a way to pick
anong an assortnent of best practices in order to facilitate a
successful discussion in class. A handout was provided.

A comment was nmade that the program | ooked inpressive but is there any
evi dence that the students learn better? Carnegie is trying to devel op
a study to look at what the outcomes of this teacher preparation
approach are. The expectation is student achievenent will inprove based
on the use of these inproved teacher preparation practices. There's an
effort to follow the student teachers’ work and follow theminto their
first couple years as novices. She stressed that results cannot be
fully assessed and the value seen until a few years out and stressed
the need for ongoing public conversations between teacher educators in
order to provide a rich exchange of best practices. Because this kind
of dial ogue and exchange takes tinme away from teaching, incentives are
needed. Carnegi e pays CASTL teachers $1 to $3 thousand dollars, in
order to recognize the value of this practice. She concluded with an
invitation to contact her and to learn nore about the program at their
website: ww. carni gi ef oundati on. org

Dr. Mcheal Henniger, Associate Dean at Wodring College, Wstern
Washi ngton University, discussed Western's comritnent to integrating
technol ogy into teacher education at all levels. In addition, Wstern
has i nbedded technol ogy teaching into the teacher education departnents
by hiring faculty who are both content area specialists for their

departnment and technol ogy experts. Dr. Joanne Carney serves in this
role for elementary education and Dr. Leanne Robinson is our
content/technol ogy expert for special education. Drs. Joanne Carney

and LeAnne Robi nson were introduced.

Dr. Joanne Carney and Dr. LeAnne Robinson noted that Wstern is
educating 14 percent of the newy certified teachers and has a current

enrol I ment of 1,400. Western offers Masters Degrees and Certificate
Prograns. They noted how extensively the college is engaged with their
K-12 partners, as well as the Watcom conmmunity. The college is

involved in standard based reform efforts, state and national
initiatives, and creating educators for the 21st century. Sonme of the
many initiatives noted, were participation in the federal “No Limt”
program the Digital Learning Conmons, and the North Cascade Science
Par t ner shi p.

They enphasi zed how the college, like their K-12 counterpart, has noved
toward a conpetency-based system The college has established teacher
education perfornmance standards, and uses electronic portfolios where
pre-service teachers nust denonstrate and docunent proficiency for each
standard. |Incorporating essential acadenmc learning requirenents into


http://www.carnigiefoundation.org/

pre-service |esson plans, curriculum and assessnments furthers alignnent
with K-12.

Drs. Carney and Robi nson addressed the question: “Wat are some of the

challenges for preparing educators for the 21%% Century?” They
identified the follow ng: di verse student populations, many |ow
i ncome, students of color, English |language — l|learners (students speak

hundreds of |anguages), and students with disabilities. They discussed
how t eachi ng approaches traditionally have targeted the “mddle” of the
class and discussed how inappropriate this is. They expl ai ned that
there is no real niddle. Some students are bored because they are way
above the middle. Ohers are way below the mddle and are disengaged.
Those who are in the “mddle” may or may not understand the naterial
bei ng taught. Al so, many traditional teaching methods don't work in
di verse popul ations and students subsequently don't relate to either
the teachers or the materials. There is also |lack of equal access to
| earning opportunities — there is uneven teacher quality, curricular
resources, and technology available to different student popul ations.
G ven these disparities and inequalities, the question is “How do we
deliver quality instruction to all?” Teacher turnover is about 50
percent per year. Gven these kinds of issues, they stressed the need
to re-think delivery of instruction and enphasized the need to enpower
students to becone self-notivated |earners who can take initiative to
expand their own Jlearning opportunities, particularly wusing such
resources as the internet.

Student learning is the target. It’s about student |earning,
st andar ds, curriculum and assessment. Conpl ex  performance- based
assessments conbined with the wuse of curriculumbased neasures are
important to capture the full range of l|earning that occurs. Using
multiple mneasures and techniques that are based in standards can
provide valid and reliable neasures that allow for conparisons, as well
as aggregate data. They concluded by stressing how teachers rnust know
how to use technology, integrate it with the curriculum and tailor it
for individual instruction. They stated the need to support ongoing
prof essi onal devel opnent for teachers that are focused on student
achi evenent. Professional developnent nust be anchored in content
know edge, tailored to educators’ needs, integrated wth teacher
certification and professional growh, based on nentoring or coaching
nodel s, and aligned with school

Dr. Judy Mtchell talked about three things: teaching at college |evel,

K-12 student learning and assessnent. Rel ated to teaching, she
di scussed the current quality movenent that is well defined and is
entrenched at both the federal and state |evel. (The “No Child Left
Behind Act”, and Washington Education reform WASL). She noted that
school reform was a longtine in coning to teacher education. She
explained their needs to be a sustained enphasis on professional
devel opnent on the job. She nmentioned the need for stronger

connections anong teachers and all other school professionals in order
to exchange information about best practices in a fluid, on-going,

nmanner . Greater wutilization of distance education is beconmng nore
prevalent and will continue to grow, she noted. This includes growh
in the use of the Internet and online video conferencing. Colleges of
Education will become nore focused on research/policy/graduate

education/train the trainers. The Colleges of Education face the
demands <created by an increasingly diverse population, changing



denogr aphi cs, numerous | anguage differences, and the persistence of the
achi evenent gap. Washington State University (WsSU) has been very
engaged in recruiting and promoting the teaching profession to
prospective students who are of color and from different ethnic

backgr ounds. She nmentioned how WSU has also sought to rmnake
instructional naterials nore socially and culturally relevant. Dean
Mtchell also stressed how WSU has strengthened parent and fanly

i nvol venent .

Dean Mtchell discussed how high schools have changed dramatically over
the past decade. There is a stronger career orientation, higher
standards that are creating nore post-secondary opportunities (creating
i ncreased enrollnent demands on two and four year colleges), greater
enphasis on aligning standards and curriculum across the secondary and
post -secondary sectors, and an increased effort to wuse formative
assessnments. Because the vast mmgjority of high school graduates will go
onto two-year colleges, not four-year, the relationships between K-12
and the two-year system have been even nore enphasized.

Dean Mtchell next discussed the need to nove away from achi evenent
testing to a standards based perfornmance evaluation approach. She
di scussed the I|inkage between standards, curriculum and assessnent.
She tal ked about the need for greater enphasis on formative assessnents
and the need to help students nonitor their own progress. And, she
stressed how technology is enabling these kinds of transformations in
teachi ng and | earni ng.

Recogni zing the conplexity of student |earning, she talked about the
need for nmore enphasis on choice at all levels, the increased need for
data based decision nmaking, and the need for institutions to have the
technol ogy hardware, software, and training to help nanage data and
facilitate comuni cati on.

She gave a quick overview of sone of the initiatives underway at WsU
and noted that WSU is a conplex institution with four canmpuses—they do
not have stand-al one canpuses. Hi ghl i ghts about prograns included
WsU s enphasis on diversity, with mjor efforts in their “Future
Teachers of Color” and “Future Leaders of Color” initiatives. She noted
that WU has becone a “go to” school for scholars interested in
di versity. She discussed how seriously WSU takes their partnerships
with school districts and discussed the “Co Teach” program where there
are partnerships with other faculty in the arts & sciences, conmunity
coll eges and roughly 20 school districts. She pointed out that this
work is taking place exclusively in high-need schools with very high
| evel s of lowincone students from diverse popul ations. She discussed
the need for nore diverse faculty and nore infused courses at the
col l ege | evel.

Dean Mtchell discussed ways the grant could be used. She nentioned the
need for stronger |inkages between the arts and science undergraduate
prograns and the graduate teaching programs. She talked about how
expensive on-line course developnent is and how we nust continue to
of fer these opportunities, particularly in light of growi ng competition
from for-profit conpetitors. She noted that the six public
baccal aureates educate 85 percent of our teacher education students in
this state. She enphasized the need to study the field of teaching and
nmentioned the Carnegie work on the study of the Doctorate. Video-



conferencing, filmng and critiquing teachers in the classroom and on-
line tutoring and coaching opportunities are exanples of ways we can
i nprove teaching and | earning. However, these are all expensive. WA
subscribes to a service to get feedback on how effective recent WA
graduates are at teaching, but it is conplex and difficult to gather
nmeani ngful and conprehensive data. This is an area that offers an
opportunity for inprovenment. Technology can help as teachers devel op
portable electronic portfolios. Dean Mtchell stated we need to define
what should be in such a portfolio and what it would take to ensure it
is coordinated, portable, and relevant on a statew de basis.

Dr. Stephen Kerr, Associate Dean at University of Wshington.
Dr. Kerr explained that the University of Wshington (UW offers

graduate |evel teacher education and administration prograns and that
the UWis a research university. Their prograns are oriented around the

notion of a continuum - attracting people into the profession,
preparing them while they are there, and then nentoring graduates and
providing support for the first couple of years in the field. He

stressed how difficult the first few years in teaching are and how
providing a supportive structure after they graduate helps them to
persevere and enhance their teaching skills. The UW has been very
engaged in studying how people |earn. He nentioned Dr. John
Bransford’s work on how people learn (and noted his book by the sane
name) . The UW has recently received a $30 mllion National Science
Foundation G ant to become one of three centers across the United
States studying the science of learning. The UWis interested also in
the question: How do you prepare teachers to be constant |earners? The
demands on teachers have increased dramatically over the years.
Teachers nust now be able to deal with special education, English as
second | anguage | earners, severe achievenent gaps, and be able to find
ways to bring these issues to the center of their instructional
practices. The UW has received project funding from the Carnegie
Foundation for the “Teachers for a New Era” initiative. This work is a

joint effort with the arts and sciences faculty. The UW is treating
teaching as an acadenically rigorous profession that is subject to the
same kinds of high standards that other professions - like law or

medicine require. He nentioned some other inititatives that are
underway: The UWis creating an assessment systemin science education.
The UWis using video traces, which are annotated video recordings for
teaching, and finding this to be highly effective. They are stressing
the need for teachers to be nore aware of their own teaching practices.
Additionally, the UW College of Education is stressing the need for
pre-service teachers to becone nore confortable in using data.
H storically, teaching has not been seen as data based. As information
continues to explode, teachers are going to have to becone even nore
voracious information consuners and be able to adapt their teaching
practices. Teachers have to continuously be able to see how students
are performing on a regular basis in highly diverse and demanding
cl assroons. Things like on-line electronic portfolios, r obust
infrastructure, and regular assessnments, are critical to reducing the
achi evenent gap.

Dr. Kerr summarized that nore resources are needed in order to do a
nore conprehensive job of collecting and analyzing data. He noted how
necessary, but difficult, it is to track graduates to assess their
teaching effectiveness. There is a need to develop nobdels that can be



i ntroduced and scaled up, for resources to aid in the creation of new
technol ogy based tools, a need for creation of additional nethods for
di spl ayi ng and communi cating information to stakehol ders, and a need to
address the multiple pressures of teachers by providing adequate
training, incentives, and support. The UW is working on [inking
standards and eval uati on neasures. However, neasures that effectively
evaluate the conplexities of thinking and learning are very difficult
to tie to outcones in any sinple way. Issues of race, ethnicity, and
| anguage add other layers that need consideration as well. There is
over representation of minority students in special education, for
exanpl e, because nmany of these students have cultural and |anguage
needs that are sinply different from what teachers have been exposed
to. There is a need to provide opportunities for teachers to network
nore and learn from each other. The UW Col | ege of Education is also
developing a culture that encourages pre-service teachers to wuse
assessment data routinely

Technol ogy offers the opportunity to enrich the curriculum to devel op
new types of instruction, and to use new resources |like the web and the
Digital Learning Common. Technol ogy can change instruction from being
“teacher centered” to “student «centered” by giving students the
technology to assess their own needs and to research their own
interests. Students obtain skills of conmpetency when they are engaged
in a meaningful task. Teachers are frustrated now when students are
di sengaged - they don’t know what to do. Technol ogy can help to deliver
a culturally diverse curriculum that neets the needs of students wth
di fferent backgrounds. Technology helps us to grab data, nmssage it,
display it, and wuse it, but non-nuneric data is also inportant.
El ectronic portfolios offer a way to handle non-nunerical information
about student conpetencies and performance. Assessnent systems we have
are nunerous but not conplex. Teachers need to be able to nake
i nstructional decisions based on the data they have. Individual student
assessnment data is wuseful to help enpower students. And, teacher
assessments are inportant to provide feedback about effective
practices.

G oup work

The Council nenbers broke into five groups as foll ows:

Pr obl ens: Jane Broom Stacey Ellnore, Lisa Hol nes,
Representative G gi Tal cott

CGoal s: Robin Rettew, Gary Livingston, Laura Pierre-Janes

Del i ver abl es: Wl ma Al kire, Denny Heck, Desiree Pointer Mace, Dr.
Ki mbal I, Anne Houst on- Rogers

Dat a: M chael Allen, Gary Kipp, Ronn Robinson
El |l en Wl f hagen

Strengt hs: | dal i a Apodaca, Senator Rosemary MAuliffe,

Ji m Meadows, Ashl ey Peterson
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Group reports and di scussion
The group on Problens reported the foll ow ng:
(to be conpl eted once notes are received from group | eader)

The group on Goal s reported

e Promote a culture of continuous inprovenent that utilizes data
based deci si on- naki ng.

e Uilize perfornmance-based assessnents.

e Capture as nuch of the range and conplexity of student |earning
as possi bl e.

e Ensure assessnent tools provide a way to conti nuously nonitor
student progress on a frequent, even daily, basis.

e Link assessnent tools to intervention and renedi ati on strategies.

e Link assessnent tools to essential academ c | earning standards,
grade | evel expectations, |esson plans, and textbooks.

e Ensure that assessnment tools are user friendly, portable, and
that they are generally accepted by teachers as a "great hel p"
rather than a "great hindrance."

* Ensure that Coll eges of Education work with school districts and
the O fice of Superintendent of Public Instruction to deternine
the effectiveness of the assessnment tools they use, and to
utilize a defined process for addressing future changes.

The group on Deliverables reported:
I nvol ved projects shoul d denonstrate:
1. Coll aboration of stakehol ders
a. ldentifying the parties affected directly and indirectly by

their project, and shows a plan for collaborati on—projects
shoul d show a system where you are working together to
solve problens (unlike top-down “refornf fromuniversities
to school districts).

2. Ongoi ng assessnent of student data that's qualitative and
guantitative.

3. Articulated plan for technol ogy support and devel opnent —engoi ng,
up-to-date support programthat evolves to neet the needs of the
prograns, annually. To update the technology that you use.

4. Proficiencies for pre-service teachers and principals that
denonstrate their preparation for a 21 century classroom

a. Data-rich
b. Collect, interpret and anal yze data
c. 21% century skills as defined by national experts
i. Ken Kay’'s work
ii. |STE standards
iii. Metiri group: NCREL's 21% century literacies
1. Systens approach to a school system Wat do
districts have to have in place to support this
so that |learning can take place?
2. Student skills piece is what we're interested
in. Visual literacy, e.g.

5. Responsiveness to a continuum of teacher |earning and
devel opnent.

a. Collegial support groups—training the trainer” prograns
for new teachers/ new principals.
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6. Periodic reporting of project outcones.

a. Participating projects are required to periodically set
forth the |l essons |earned and their reconmendations and
chal | enges, including issues related to dissemination
Those reports should describe clearly articul ated and
docunented replicability and scalability.

The group on Data reported
* Denographic data on the institution (CCE)

e Wiat other grants does the CCE have and how will this grant
| ever age t hose?

* Need to have conparative data (control group).
e Relationship between program and student achi evenent.
o Details on inplenentation with an eye towards replication

The group on Strengths reported:
 Strategies for differentiation anong |earners based on nultiple

nmeasur es.

e Focus on diversity in recruitment, curriculum instruction, and
assessnent.

* Recognition of the key role data and assessnment play in teacher
educati on.

e Acknow edgenent of professional developnent needs of higher
education faculty to be able to nodel sound, curricular,
i nstructional, and assessment practices in their own teaching.

e Use of tools (video, audio) for showing effective practice,
nodel i ng, examning, applying, and evaluating one's practice
based on the nopdel

e Technology is part of the culture of the institution and its
t eacher preparation.

Meeting adjourned at 6:00 p. m
The neeting continued at 8:30 a.m on Thursday, Decenber 9, 2004

Ms. Marilyn Gogolin, Vice President of Pulliam Education Testing
Services (ETS)

Ms. Gogolin explained that ETS Pulliam provides educational web-based
student data nmanagenent, professional developnment and consulting
services in a nunber of specific areas to neet the needs of schools and
school districts nationwide. Ms. Gogolin has been in this business for
seven years and has been following 200 schools working with |oca

schools to create essential standards and classroom instruction, using
data to inform instructional planning time and intervention. ETS
Pulliam believes in research and that schools should continuously
i nprove based on data. ETS Pulliam consists of 100 people — 60 are
retired superintendents and the others are 40 nenbers under the age of
34. The nerging of old-fashioned education experts and technol ogy
savvy young professionals has hel ped to create a dynam ¢ conpany.

Ms. Gogolin gave a denonstration of a software programthat |inks state
standards and assessnments called the Instructional Data Managenent
System (| DVB). | DM5 provides an integrated approach to nmanage and use
acadenic data to drive instructional practices and inprove student
achi evenent. The systemutilizes state standards and provi des anal ysis
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of individual student progress that allows teachers to target and
personal i ze individual instruction. The software pronpts teachers to
identify which standards they are teaching and when students are
expected to be able to denonstrate mastery of those standards. A
library of assessnment items is available for each standard and the sub
el ements of those standards. There is also a curriculum guide and
specific lesson plans available to teachers to help them provide
meani ngful interventions when their students need nore instruction.
The results of the assessnents are automatically loaded into an
el ectroni ¢ grade book. The software also produces automatic report
cards and updates classroom rosters at |east once a week. When
students take one of these assessnents, teachers get data back within
24 hours. VWhen ETS works on inplenmenting a system for a particul ar
school, district, or state, the software is tailored to nmeet the needs
of the client, including loading state specific standards and
assessnments. Teachers are using these results to share best practices.
The system shows which classroons and which teachers are having the
nost success.

Ms. Gogolin gave an exanple from a school district in southern
California. 120 students out of 410 had not mastered a 9'" grade math
st andar d. Yet seven teachers had classes that had hit a performance
[ evel of 95-100 percent. These results enabled the teachers to ask
what these seven were doing that the others were not. The 120 students
who had not net standards were put into classes with the seven
exenpl ary teachers. Wthin a week 101 of the 120 students had net
st andar d.

IDMS is currently available in nine states. Sone of these include
California, Hawaii, Nevada, Arkansas, New Jersey, Wst Virginia, and
New York. The |argest nunmber of students served in one district is
400,000 and the snallest size using IDVS is 72.

There are conpetitors but they don't offer the sane full range of
services. They are nostly data warehouses and no one has the built-in
curricul um gui de.

Jenni fer Wallace, Executive Director, Professional Educator Standards
Boar d ( PESB)
Lin Douglas, Director of Alternative Route Prograns, (PESB)

Ms. Wal |l ace expl ai ned what the PESB does i ncl uding:

Voi ce of practicing educators in policy decision affecting them
Formal Advisory to State Policynakers;

Oversee basic skills and subject know edge test; and,

Admi ni ster alternative routes to teaching program

Lin Douglas, Director of Alternative Route Prograns, PESB, discussed

teacher preparation - when, where, and how it is needed. Washi ngt on
doesn’t have a statewide teacher shortage but does have persistent
shortages in specific geographic and subject areas. Prospective

teachers — changi ng denogr aphi c/ changi ng demands.

Ms. Dougl as di scussed the nove away from courses and credits to |earner
out comes and comon performance indicators that drive curriculum and
formal |earning opportunities. This a fundanental change for the
Col | eges of Educati on.
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Ms. Douglas then explained the alternative route regional cross-
institutional consortiummodel. This program seeks to:

e Recruit, prepare and retain fromw thin comunities;
e Partnerships — multiple institutions, ESD and school districts;

* School - based, full-time nmentored internships + formalized
| ear ni ng opportunities;

e Live text — electronic portfolio; and,
e Early exit based on denonstrated conpetency.

The goal s of the programinclude addressing supply issues and
transform ng froma Carnegi e based approach to a performance-based
appr oach.

She expl ai ned where the greatest technol ogy-based assi stance i s needed:

e Technol ogy-based tools for translating standards to |earner
out comes/ common performance indicators — drive changes across
pr ogramns

» Enhance access — facilitate devel opnent and use online fornmalized
| earni ng opportunities (not just courses).

e Technol ogy Pedagogy — faculty training/capacity buil ding.

e Statewide system that docunents evidence beyond transcripts -
supports career-long portfolio.

Ms. Wallace described their recently released report entitled ‘Math
Teacher Count” and explained that these findings could be applied to
all teachers and all subject areas. Hi ghlights of the math report
i ncl ude:

* WA collects and reports no data related to the quality, quantity,
access to or satisfaction with professional devel opnent.

* No central source of information exists on professional
devel opnent providers or opportunities.

e Word gets around — prinmary source of consumer/state eval uation

e Standards for approved continuing education providers mninal and
not aligned with research (JLARC and UW.

. Clock hours limting; perpetuates “event” nodel.
* Need nmove to professional growth plans

Ms. Wal |l ace descri bed where technol ogy based assi stance i s needed:

Techni cal and Financial Support for Developnent and |nplenentation of
New St at ewi de System
e Forecast and predict educator workforce denographics and quality
i ndi cat ors.
* Access initial and continuing needs and opportunities for
pr of essi onal devel opnent
e OSPlI Proposal - Professional Devel opnent Mgnt system —
= Standards-based approval
= Standards-based opportunities
= Consuner-drive eval uation
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e Support for developnent of training in educator use of new
syst ens

Teacher Preparation - Wen, where and how it is needed:
e« Tools and training to enhance access to performance based
prograns statew de.

e Technology tools and training to achieve comopn candidate
performance expectations and indicators across program and create
uni form onl i ne career-spanning portfolios.

e Build faculty capacity “Technol ogy Pedagogy.”

M. Chris Thonpson, Executive Director, Academc Achievenent and
Accountability Comm ssion explained that the A+ Conmission is a nine
menber state body provided to oversee the state’s K-12 Education
Accountability System

WA Ed Reform Act (HB1209)
Accountability is defined as:

* Assessnent Reporting.

* Rewards.

* Assistance for struggling schools.

e State intervention in persistently |ow perform ng school s.

Duti es of the Comm ssion:
e Adopt performance inprovenent goals — assessnment, WASL results &
graduation rates.

Accountability system devel opnent context:
e« Conmi ssi on began devel opi ng proposals in 2000.
e Federal legislation- No Child Left Behind Act (NCLB) passed in

2002.
« NCLB encourages states align accountability.
e NCLB accountability does not include non-Title | schools -

maj ority schools not providing in Title | funding.

Areas of interest for accountability where technology could enhance
efforts:

 WASL will be given in grades 3-8 (in 2006) — there is a need for

i mproved tracking of individual student progress, tracking
nobi lity, and identifying different academ c needs anong
st udent s.

e Culmnating student outcones — there is a need to link data
related to drop-out rates, high school graduation rates, CGED test
results, post secondary enrol | ment, and post secondary

degree/certification conpletion

e Accessibility of local (school district level) data — need to
link local standardized assessnents, student course taking,
course grades, attendance, and disciplinary action. Need to |ook
beyond just test scores to make an eval uation about a student
school or school district.
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e Special program participant assessnents results — Need Iinked
data to understand the needs and performance of certain groups
i ncluding students in Special Education, students who are English
| anguage learners, as well as highly capable students. Data is
needed to provide nore accurate information about student
outcomes. It is inportant to evaluate the performance of students
in these prograns and to nonitor progress after they exit them

e School Ilevel results by disaggregated populations — Need to be
able to conmpare districts with statewi de results.

« Aternative neans of denonstrating skill - Need an objective
neans of assessing conpetencies other than the WASL for sone
students.

e Tracking, reporting multi-faceted student performances — Need a

conprehensive view of students, schools, and districts in order
to gauge effectiveness.

e Assessnent of subjects not on WASL — History, GCeography, G vics,
Econonics, Arts etc. are not now assessed, yet these are
i mportant subject areas that should be captured.

Ms. Kate Lykins- Brown, Conmmunications and Legislative Affairs Manger,
State Board of Education (SBE). Ms. Brown noted that the SBE is the
ol dest established education agency. It has 11 nenbers and has
responsibility for: K-12 rule mnmaking, the WASL, defining teacher
preparation and certification requirenents, professional devel opnent,
setting mninum high school graduation requirenents, construction for
K-12, policy |eadership and advocacy, as well as defining what goes on
the official state high school transcript.

Ms. Brown explained that there is a great need for electronic high
school transcripts in order to expedite the processing and handling of
student data, to provide statewide information about course-taking
patterns, and for inproving access to student information by college
adm ssion officers in a timely and effective manner. Electronic data
woul d enable research to be performed that now requires awkward hand-
counted sanples of student work in order to extrapolate on a statew de
basis. For exanple, research indicates certain gatekeeper classes |ike
Al gebra 2 are critical for students to conplete in high school in order
to gain entry and succeed in post-secondary education. Yet, we are not
able in this state to determ ne which courses students are conpl eting.

Ms. Brown explained the SBE is putting together a transcript study
group. This group is evaluating what it would nean to nmove to an
el ectronic high school transcript system and is identifying what the
barriers are to designing and inplenmenting such a system

Denni s Smal |, Di rector of Educati on Technol ogy, Ofice of
Superi ntendent of Public Instruction (CSPl)

M. Small discussed the technology and assessment needs in K-12. He
asked, “How do we nake sure that technol ogy inproves student | earning?”
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He stressed that we nust not |let technology drive education policy,
ensure policy and clear goals drive the technol ogy.

He sunmarized the nmaj or technol ogy needs from OSPI’s perspecti ve.

Dat a-dri ven deci sion naki ng tools and professional devel opnent:

but

e Easy to use electronic tools that can provide tinely data to

i nforminstruction
e Electronic tools to comunicate progress with students

and

parents — (to kids and to parents, kids do better with parents

i nvol ved).

» Professional developnent in appropriate and effective use of
data (need to help them sort through data to inprove

i nstruction).

El ectroni ¢ assessnent resources:

e Wb resources to help educators better understand Essential
Academi c Lear ni ng Requi renent s (EALRS), G ade Level

Expect ati ons (GLEs), and rel eased itens.

e Standards-aligned diagnostic electronic assessment resources
(i.e. license for Measures of Academic Progress (MAP) tests

from Northwest Evaluation Association (NWEA) for state or

ri sk school s).

Al'i gned high-quality electronic curricular

as-

resources with assessnents:

e Tested, aligned, and rubrics devel oped by/for WA educators.

* Leverage and expand current efforts: Use

K- 20

infrastructure, include current DLC pilot schools and mneke
available to all schools in state, provide links from new

GLE website.

M. Small described the new School |nprovenent Planning Wb Too
OSPI has developed. He explained that wth wunique student

identifiers it is possible to build electronic data systens for

a

nunber of purposes. He talked about the nine Educational
Technol ogy Support Center (ETSC) Programs around the state and
explained that this nmodel is highly effective. He encouraged the

group to include the ESD's in the deploynent aspects of
grant.

t he

M. Small then described other efforts that are either being

devel oped or are in the planning stage:

e Cuidance web portal (beta testing now) — allows students
to connect with mentors;

e Student learning planning tool (this will be ready for
the January conference) — it is an electronic tool that

provides a record of student work and progress

t hr oughout hi gh school ; and
» Professional Devel opnent Managenment System

M. Small concluded by noting there is a need for nore statew de
informati on and stated he will begin working on updating the state K-12
education and technol ogy plan soon. Addressing what technology literacy
neans today is critical and there is a real need to prioritize and

sequence education and technology initiatives.
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M. Larry Davison , No Limt, WMith/Technology Integration Specialist
ESD 105

M. Davison gave a presentation on handheld technol ogy and the No Linit

proj ect. No Limt is an “Enhancing Education Through Technol ogy”
project to infuse technol ogy using problembased teaching strategies in
fifth through ninth grade classroons. The mssion is to inprove
mat hematics instruction. The power of hand-held technology can be
affective in problemsolving skills. A docunent canera is conbined
with student work in every student’s hand in the classroom The

advantage is the sinplicity and ease. The focus is narrowing the gap
and giving nore opportunities for students to work in groups wth hand-
hel d technol ogy. VWhat can be done to be a better teacher and affect
students in a nore systematic way? A classroom where a handhel d device
is used is a very notivating piece because kids are in tune wth
handhel d devi ces. How do teachers nmanage to step away and | et students
t ake a hand- hel d?

Dr. Kinball - Assistant Superintendent and Chief Information Oficer,
Lake Washi ngton School District.

Dr. Kinmball provided some background information about the Lake
Washi ngton School district. Lake Wshington has 24,000 students, 42
buil dings, a conmputer ratio of about 4:1. It has taken an aggressive
t echnol ogy approach since 1989. Lake Washington is located in a grow ng
technology climte wth such neighbors as Mcrosoft, N ntendo, and
AT&T. Since the 1980's, the focus has included a student- centered
curricul um pr of ound conmi t ment to pr of essi onal devel opnent,
inculcating a culture of excellence and commitnment based on data-driven
deci si on maki ng. The district focuses on the “ |”"—nformation rather
than the “T"—technol ogy. Lake Washi ngton has spent over $70 million in
t echnol ogy st andardi zati on, speci al i zati on, centralization, and
automation. The key is to evaluate whether or not educational inpacts
result fromthe use of informational technol ogies, not just to eval uate
whet her or not technol ogi es are avail abl e.

Dr. Kinball talked about both the opportunities and the challenges wth

t echnol ogy. He discussed the need for the Information Services
Divisions to focus on providing |eadership as well as support in the
i nnovative uses of information. There needs to be a balance between

strategic and tactical approaches, between bal ancing the needs of today
with the undefined requirenments of tonorrow — knowi ng when to invest
and when to wait. Education is the last foundation industry to
experience fundanmental shifts in how it does business. Wrkplace is
nore dynanmic than ever. Al jobs require the use of technology.
Peopl e change careers 10-14 tines. Generation “M- the MIlennial
Ceneration- know nore about technology than the adults do who are
teaching them Over 90 percent of 5 to 17 year-olds use conputers and
nost of them are on the Internet. Kids today spend nore tinme on the
Internet than they do watching television. It is the first time in
American history that the younger generation knows nore about what is
fueling the Anerican econony than the ol der generation. Technology is
what is creating market grow h. And, it is changing rapidly—the
Internet, mniniaturization, wreless, display technologies, enhanced
audi o/ vi deo connections, snart conmmunications, artificial intelligence,
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“edut ai nmrent ", and technologies for diagnostic and facilitated
i nterventions.

Technology is not the focus — learning is. Conputers make |Iearning
visual. The opportunities are tremendous. Instruction can becone nore
personal i zed, self-paced and students can receive i mediate feedback on
their efforts—as can teachers.

Need to first nmke sure the infrastructure and access is available
before you can inpact the culture and start using technology to really
drive instructional change. First need is to adopt infrastructure
standards. Secondly, there nust be adequate technical support. Third
there nust be access to technol ogy. Access issues include such things
as determning how often to refresh equipnent, what the student to
equi prent ratio should be, whether to provide students and/or teachers
with | aptops, etc.

Enterprise questions nust be routinely revisited. Oganizations nust
have standards identified and consider such issues as obsol escence and
repl acenent, inplenentation strategies, etc

Changing the culture requires extensive training and support. There
should be incentives for teachers and admnistrators to becone
proficient users  of equi prrent and for i ncorporating it into
instructional practices. There nust be accountability provisions in
pl ace as wel | .

In the Lake Washington School District there is a three-pronged
approach. First, all educators nust be trained in using technol ogy—this
programis called “Information Navigator.” This covers basic skills and
i s conpetency based. Al enployees must conplete this course.

Graduates of the “Information Navigator” program are eligible for the

“Information Integrator” program This is a five-day institute
focusing on powerful teaching and learning. It is a technology rich
envi r onnent for student-centered constructivist |earning. School

al l ocations are based upon Integrator participation

The third training tier is called “Information Synthesizer.” This
effort focuses on data based decision making at all levels of the
organi zation. It focuses on real-tine data and on understanding how to
use data nost effectively.

These training efforts are tied to evaluation systens and professiona
goal s. Days are provided for staff to attend these sessions.

Exanples of how technology is used include: staff devel opnent

regi stration, personnel, publications, and program information. Mre
sophi sticated applications relate to integrating data including such
systems as student information systens, fiscal, human resource

transportation, etc. (“Application hell”).

Important to have a “portal” vision. Need one unified place that
connects people to contextually relevant information, services, and
applications. This must be a user friendly system where multiple users
can collaborate, share data, document nanagenent, provide curricular
applications, connect to teachers and students at hone, etc.
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The Learning Portal nmust connect teachers, students, parents, and the
general public. It mnust provide e-mail opportunities, professional
devel opnent, curricul um and | ear ni ng opportuniti es, resource
managenent, student admini stration, and general information.

System desi gn nust be web-based, grounded in standards, require m ninal
i nternal devel opment, and provide extraordi nary conmuni cati on benefits.

Dr. Kinball concluded by addressing the one variable that really
matt er s—st udent achi evenent. In order to inprove student achievenent,
teachers and administrators nust have better information about

students’ strengths and weaknesses based on data. Change nust be driven
by actual performance data. Mst neasurenent tools used in schools
today do not capture the conplexity of student learning nor do they
utilize what we do know about the science of learning. The role of
teachers is changing. They must becone sophisticated users of data to
anal yze student strengths and weaknesses. They nust know how to access
and use diverse sources of data. Performance requirenments at both the
state and federal levels are inpossible to neet without using good
data. Good data is inpossible to collect and analyze wthout good
technol ogy. W nust create a culture of data driven deci sion-naking.

Ms. El Il nbre, Senior Consultant, ACT

Ms. El I nmore provided background informati on about ACT. The organization

was established in 1959, and is not-for-profit. It is dedicated to
serving students, parents, and educators worl dwi de. ACT's mission is
to provide information for life's transitions. ACT is a curriculum

based achi evenent test that explains what students know and are able to
do academically and provides guidance for their future plans. The ACT
is holistic and student-centered. ACT's goal is to accurately assess
what students can do with what they know in four acadenic content
areas: English, Math, Reading and Science. For students who are
deficient in one course, the trend seens to go down in other courses as
wel | . There were 2.2 million college-bound students who took the ACT
| ast school year. O those, nore than 1.2 mllion were nenbers of the
G ass of 2004. In Washi ngton State, 15 percent of students are taking
the ACT. Virtually all colleges in the United States accept ACT scores
for recruiting, adnission, advising, course placenent, scholarships,
and financial aid. The Code of Fair Testing Practices in Education
sets criteria for developing and selecting appropriate tests,
interpreting test scores for fairness, and informng test takers.
Curriculum surveys are conducted every three years. They are linked to
state standards and actual classroom content, textbooks review, and
secondary and postsecondary educator consultations. The results
determ ne the content of the ACT assessnent. The actual test itenms are

devel oped by teachers and are peer reviewed. ACT score interpretation
is normreferenced which conpares an individual student’s score wth
scores of all other ACT-test students. It is also criterion-referenced

and describes the specific acadenmc skills and know edge that a student
has likely acquired, given the particular score range in which the ACT
score lies. In Washington, a match study was done conparing state
standards with ACT test itens—a strong positive correlation was found.

Standards for Transition defined the specific know edge content by
subject area that each ACT score represents. This provides a way to
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really begin connecting college expectations with what is offered in
t he high school curriculum

Ms. Peterson tal ked about a new initiative in Colorado to test all high
school juniors. She noted there has been a 34 percent increase in
college admi ssions. Testing all students helps to level the playing
field and to ensure a nore ethnically diverse group attends coll ege.

Ms. Broom and Ms. Rettew led a group discussion at the end of the
presentations.

Concern was expressed that the state does not have a conprehensive
education and technology plan that extends from kindergarten through
college. As a result there has been a lot of duplication. Perhaps the
grant can force people to talk and coordi nate their work.

“Tried and true” nethods are clearly not working—too nmany students are
sinmply not nmeeting standards. Too many students are dropping out, too
many students need renediation, too many high school students are
unpr epared for work.

How do we harness the energy, skill, and desire of this new
generation?

Technol ogy-rich assessments are needed. Changing the Colleges of
Educations to becone nore | earner centered is inportant.

It was asked if we could take a few nmnutes to talk about the focus of

the other states involved in Partner in Learning projects. Ms. Broom
i ndicated that Washington was the first state announced. The ot her
states are |ooking at Washington and ready to see results. Florida is
all about the statewide plan - building a plan from teachers up that

i ncludes policy, technology issues, and nmaking sure data is successfu
and that it works.

Mchigan is in flux. Mchigan has done sonme wrk wth genera
standards-—work there is based in the standards nmovenent and helping to
get the teachers up to speed faster. They are working around
| eadershi p and devel oping an institute for technol ogy.

New Mexi co hasn’t started yet.

Pennsyl vania has received capital funding from the school district and
is trying to find a way to develop a technology- rich school wth
student learning as the main focus. They need to create a nechani sm of
docunenting that and sharing it at an international |evel.

A discussion ensued regarding what statew de technology architecture
neans. It was characterized as a coordinated, central, database that
is built upon established technical standards. There are conplicated
policy decisions that underlie what data to collect and how to use it.
Multiple efforts are underway at the state level, but they are not yet
devel oped fully and they do not necessarily cross-educational sectors.
The driving issue is how to get neaningful data down to the classroom
| evel defined. A conmon student identifier makes it possible to have
conpl ex student driven databases work. Mst work with the nine
Education Service Districts to deploy any effort on a neaningfu

st at ewi de basis. It was noted that the Ofice of Superintendent of
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Public Instruction (OSPI) has good student information and assessnent
and records systens. There was subsequent discussion about the Digital
Learning Commons initiative of the CGovernor. Discussion about the Paul
Allen & Gates & Hew ett work ensued as well as sone discussion about
other public-private initiatives.

Rather than duplicate services we need to provide avenues for all
districts across the state to find resources at a much-reduced cost.
The students suffer because all of the players aren't coordinating
(DLC, ESD, OsSPI, COE, WSIPC, districts, vendors). An effort to bring

all these agencies together and bring an assessnent tool that is
classroom driven is needed. What do you do with information from the
assessments? How do you fill in the gaps for students?

Al t hough there are now available retired WASL itenms on-line, there are
no individual diagnostic tools to use. Must have political wll and
| eadership to effectuate change in a neaningful, systemc way. Look at
the changes in North Carolina. The focus nmust be on at risk students.

Di scussi on ensued about the nature of Wshington politics and how we
are a locally driven state—not a state that readily takes orders from
the top down. The legislature has historically told local communities
that the conmunities have the responsibility for determ ning how to get
students to standard. It has been a trenendous cultural shift to get
the state nore involved. Contrary points of view were expressed. Many
felt the increased role of both the federal and state governnent has
changed the way communities view their roles. State standards are
entrenched. The Federal “No Child Left Behind’ law is here to stay.
Annual testing is here to stay.

It was noted that the Digital Learning Comnmobns was a budget proviso and
had nothing do with statutory or legislatively driven policy changes.
Public — Private Partnerships are going to continue and increase over
time. There is not enough noney or hunman resource to do it alone.
Col I aboratively we need to do what we can to get resources down to the
i ndi vidual classroom teacher about specific students. Technol ogy-
based assessnents at an individual student |evel are needed.

G oup discussion shifted to the idea of nerging the two grants into a
single grant. The focus of the grant would be on a single problemin a
way that nmerges higher education & K-12 systens. The work should be
i ntegrated—+t should not perpetuate independent systens in just higher
education or just K-12. The $3 mllion in five years is not nmuch.
M crosoft has brilliant people for technology and their expertise nust
be utilized.

Group discussion shifted to how we can help teachers teach in different
ways. Teachers nust know what the specific strengths and weaknesses are
of each student in the class.

There is also a need to take the work that is being done by the
Superintendents across the state about getting students to standards
and bringing that dialogue to the Colleges of Education. There is a
need for nore uniformity. Pre-service teachers need to be taught using
nore comon nodel s.
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Teachers also need to learn how to deal with diverse groups. This needs
to be part of the mandatory pre-service teachers’ work as well.

Anot her factor to consider is how teaching and |earning change over
time. W need tools to continuously assess progress. Assessnent on a
daily, weekly, nonthly, sem-annually basis, etc. is critical in order
to develop tinmely intervention strategies for at-risk students.

Di scussion about “at risk” ensued. At risk is a student who is
depri ved. At risk could relate to uneven access to hardware and
software. It nmay nean English Language Learners. It may nmean boys. It
may nean Special Education students. It neans many different things.
How do we address the “opportunity gaps” sonme students experience,
particularly those arriving late to the school system arriving from
other countries, speaking other |anguages—yet they are expected to
perform at the sane levels as their peers do who have been here since
bi rth?

There was discussion about the need to concentrate resources on
secondary education—that the elenentary system has been favored in the
past .

There was discussion about narrowing the focus to the npbst pressing
probl em areas—+ath and science. OQhers felt the nost pressing problem
was equi pment. Ot hers expressed the need for better training.

The need to maximze limted resources was stressed. Were do we get
the biggest return on investment? Is it by teaching the teachers,
identifying certain teachers as coaches? Do we have the room for
greatest growh by addressing the nost at risk students—-however *“at
risk” is defined? Are too nany resources already being focused on those
who are already doing well—+the AP type students? Do teachers know what
teaching to standards really means?

Di scussi on next focused on picking sonmething that will be beneficial to
students across the entire State and on helping to ensure students are
prepared for the real world when they graduate—a world that is
increasingly technology driven, where information gathering and
analysis is critical. Students have to be able to conpete with students
fromKorea or China in this gl obal econony.

There was consensus that one grant is preferable to two and that a
techni cal support teamfrom M crosoft be attached to any effort.

The group agreed to initially define the term “at risk” as students
who're not neeting standards on the WASL, wi thout specifying which WASL
or which grade. It was agreed that the respondents would be required to
nore specifically focus and narrow the definition of “at risk”

Di scussion about a uniform assessnent tool ensued. There was concern
expressed about sone districts’ practice of “profiling” which students
were likely to fail the WASL based on certain historical data.
Di scussion about enpowering teachers to specifically know what a
student can and cannot do is the only way to help each student. The
need for nore information was discussed--how WASL data by student, by
classroom by school, by by content, by strand, by grade |Ievel
expectation, by item is all needed and how this data nust be | ooked at
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over time—en a longitudinal basis. In fact, sone suggested the data
should be collected retroactively in order to create benchnmarks. The
group seemed to agree that connecting specific WASL data to specific
interventions was necessary. The need for technical and policy
anal ysis regarding privacy issues was discussed. It was also noted that
the way teachers are taught has to change so they can do the kind of
assessment being discussed. A comment was nmde that consideration has
to be given to the expense of collecting and deploying data and how a
system has to be put in place that will have a shelf life of nore than
a few years. Developing a system that is flexible enough that others
can take advantage of it, adapt it to neet their needs, and ensuring
they will be able to “growit” and “scale” it is inportant.

Di scussion next shifted to who should take the Iead on the project - K-
12 or higher education? The group agreed that either could be the
| ead, but they nust partner with each other and they nust include a
M crosoft team The point was nmade that the equivalent of the chief
executive should be required to sign off on the project proposal as
wel I . Wioever |eads mnmust also provide proof of their qualifications to
handle a large, conplex, technology- based education project. The
applicant has to also show how his or her proposal could be applied
statewi de. There should be a control group as well in order to assess
the effectiveness of the effort. How the piloted results could be
ranped up nust also be addressed. Pilot project results often go
unnoticed. Having the Governor support the efforts and conmunicate
results was discussed as being very inportant.

There was discussion about expanding the assessnent data to include
nore than WASL data. It was pointed out that the Colleges of Education
presenters had discussed the need for nore conprehensive views of
students, and the use of conpl ex performance based assessnents.

It was pointed out that there had been no di scussion around | eadership,
peopl e, and change nmnagenent. If there is an expectation of really
t hi nking about teaching differently there must be a strong |eadership
conponent. Teachers have to know they have the tools - the data - that
| ets them know how and what to teach students who are falling behind.
Havi ng assessnent results sent out to assessment experts was also
di scussed, |eaving teachers free to concentrate on the results rather
than the process. The conment was made that assessnent results should
also be Ilinked to professional developnent and that each schoo
di strict should establish policies around data-driven deci sion naking.

In conclusion, it was agreed that the follow ng ideas had surfaced and
seened to have broad support:
— the project needs to be about data-based decisi on naking;

— it needs to be systenic;

— it needs to have a | eadership conponent;

— multiple data sets should be considered;

— WASL data should be down to the individual student and item
| evel ;

— “At Risk” will include “WASL deficient” students and the
potential grantees will further define what it nmeans in the
context of their unique proposals;

— an architecture should be created that uses multiple resources
of data, tied to state standards;
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— the project will include a focus on delivering effective
i ntervention and renedi ati on strategi es based on assessnent
results;

— the project can focus on either and/or both pre-service and/or
practicing teachers; and,

— it nust address people, process, and technol ogy requirenents.

The neeting adjourned at 5:15 p.m
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